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SEN Policy

Aims 
At Little Elvers Nursery the governors and staff aim to ensure that children with Special Educational Needs are identified as early as possible, that their needs are assessed, and that they are provided with appropriate additional support as far as funding allows. We intend that the needs and progress of these children be monitored, recorded and evaluated to ensure that they have access to the full Early Years Foundation Stage Curriculum (unless some modification is deemed appropriate). We also aim to involve the child and their parent(s) as fully as possible in discussing the child’s needs and agreeing appropriate action. 

Introduction and definitions 
This policy is based upon guidance in the Special Educational Needs Code of Practice (2001) and the Code of Practice for Schools (2002) following the Special Educational Needs and Disability Act (2001). 

Children have Special Educational Needs if they have a learning difficulty which calls for special educational provision to be made for them. 

Children have a learning difficulty if they: 

(a) have a significantly greater difficulty in learning than the majority of children of the same age; or 

(b) have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the local authority 

(c) are under compulsory school age and fall within the definition at (a) or (b) above or would do so if special educational provision was not made for them. 

Special educational provision means, for children of two or over, educational provision which is additional to, or otherwise different from, the educational provision made generally for children of their age in schools maintained by the LA, other than special schools, in the area. 

A disabled person is defined as someone who has a physical (including sensory) or mental impairment (including learning difficulties and an impairment resulting from, or consisting of, a mental illness) which has an effect on his or her ability to carry out normal day-to-day activities. The effect must be: 

· substantial (that is: more than minor or trivial) 

· long-term (that is: has lasted or is likely to last for at least a year or for the rest of the life of the person affected) and adverse. 

The Nursery has a duty to ensure that it does not discriminate against a disabled child through ‘less favourable treatment’ or by failing to ‘make reasonable adjustments’. (See Code of Practice 2001, chapters 5 and 6.) The latter duty is anticipatory. 

The Nursery’s policy on Equality explores disability issues further, but some children with a disability will also have Special Educational Needs.  Children with Special Educational Needs will have needs and requirements which fall into one or more of the following areas: 

· communication and interaction 

· cognition and learning 

· social, emotional and behavioural development 

· sensory and/or physical 

Identification and assessment 
In the best interest of the child, it is important that children with Special Educational Needs are identified as soon as possible. Needs may become apparent quite soon in the Nursery, or they may have been identified at the pre-school stage. In other cases, however, learning difficulties will only become apparent as the majority of children within a year group make appropriate progress over time, but a minority are failing to match that progress. 

Unless the school is given information prior to the child being admitted, it will usually be the child’s Keyworker who first identifies the fact that a child is causing concern. S/he will monitor the child’s progress closely and discuss concerns initially with the the school Inclusion Lead (Kate Lloyd) as to how to proceed. 

Assessment of all children at Little Elvers is carried out on a regular basis. Analysis of teacher assessment and of the results of more formal assessments support the identification of Special Educational Needs, and provide indicators for the future planning of suitable targets and strategies. 

Assessment of a child causing concern should be fourfold, taking account of the child’s learning characteristics, the learning environment, the task and the teaching style. Assessment of the child’s abilities in speaking and listening are important as a mismatch between those abilities and their achievement in reading, writing and/or maths may be significant. 

Graduated response 
Provision for a child with Special Educational Needs should match the nature of their needs. There should be regular recording of those needs, the action taken to meet them and the outcomes. 

To meet these requirements, the school operates the following levels of response: 

(a) Early Years Action: at this level, provision will include: 

· the class teacher planning interventions additional to or different from those provided as part of the usual differentiated curriculum 

· TA involvement to address targets 

· an Pupil Support Plan and/or Individual Behaviour Plan (IBP) being written, implemented and reviewed 

· Inclusion Lead involvement in planning for and reviewing progress 

· discussion with parents about the child’s needs and actions to be taken. 

(b) Early Years Action Plus: at this level, additional provision will include: 

· a CAF completed in order to request for help from Early Support 

· further Inclusion Lead involvement in planning future interventions 

· for children with very significant needs, but who do not meet the threshold criteria for an Education Health Care Plan, an application for Early Years Access Funding to provide some extra hours of TA support will be completed. 

(c) Request for ECH Assessment: at this level, the child will be causing significant concern:

· parents will be consulted about the school’s concerns 

· the Inclusion Lead will take the lead role in gathering information from external agencies as well as within Nursery to submit a request for an ECH assessment 

· additional support from external agencies may be sought 

· (d) Education Health Care Plan: at this level, additional hours of support will be allocated to the child to help their progress towards the identified objectives: 

· parents will be closely involved in reviewing progress at the annual review as well as during regular parent consultations 

· the Inclusion Lead will liaise regularly with the Keyworker/Teacher
· external agencies will continue to be involved as appropriate 

· additional training may be provided for the Keyworker/SEN TA(s) 

Partnership with parents 
As indicated above, parents of children with Special Educational Needs will be closely and regularly involved in discussing targets and progress towards achieving them through their child’s PSP or IBP. They will always be informed if the school deems it necessary to move the child to School Action Plus, to apply for Early Support, or to make a Request for an Education Health Care plan. 
The school values highly its partnership with parents and will make information and support as accessible as possible, for example by providing information about the Parent Partnership Service or by offering bilingual support. 
Pupil participation 
At all levels of Special Educational Needs, children will be included as much as is appropriate in identifying their targets and discussing their progress. 
Through our Personal, Social and Emotional and Communication and Language Areas of Development, children are encouraged to develop self-confidence and the ability to express their views. Their opinions will be listened to and taken into account in decision making procedures. 
Roles and responsibilities 
The Governing Body, together with the Executive Head teacher, determines the school’s general policy and approach to provision for children with SEN, including its accessibility plan. It establishes the appropriate staffing and funding arrangements and maintains a general oversight of the school’s work. It reports to parents annually on the school’s policy on SEN. 
The Executive Head teacher has responsibility for the day-to-day management of all aspects of the school’s work, including provision for children with SEN. She keeps the Governing Body informed and works closely with the School Inclusion Lead.
The Inclusion Lead works closely with the Executive Head teacher, Senior Leadership Team, class teachers and teaching assistants. She is closely involved in the strategic development of the SEN policy and provision. She has responsibility for day-to-day operation of the SEN policy and for co-ordinating provision for pupils with SEN. She maintains a register of children with Special Educational Needs. 

All teachers and teaching assistants are involved in the implementation of the school’s SEN policy and should be aware of the procedures for identifying, assessing and making provision for pupils with SEN. Either the SEN TA assigned to the child or the child’s Keyworker, in consultation with the Inclusion Lead is responsible for providing suitable learning challenges, responding to pupils’ diverse learning needs 
and attempting to overcome barriers to learning. The Inclusion Lead writes PSPs and/or IBPs for all children on the special needs register in Nursery. She should consult with appropriate Keyworkers or SEN TA’s in drawing up PSPs and IBPs, which are reviewed termly or half termly, depending on the child’s progress. 
Admissions 
All children are admitted to Little Elvers in line with the Active Learning Trust’s admissions policy. 

No child will be discriminated against because of a special educational need. 

Monitoring and recording progress 
The progress of children with Special Educational Needs is monitored constantly by the relevant teaching and support staff. Staff liaise regularly to plan work in the light of previous monitoring and progress. In addition, staff meet at least termly to discuss a child’s PSP. The targets agreed in the previous term are reviewed and progress recorded. As a result of this review, new targets for the current term are agreed, together with strategies to implement them. 

In addition to the PSPs, children’s progress is monitored through keyworker assessments and observations. Additional interventions will be planned if the child is not deemed to be making adequate progress. 

According to the SEN Code of Practice (2001), ‘adequate progress’ might be defined as progress which: 

· closes the attainment gap between the child and their peers 

· prevents the attainment gap growing wider 

· is similar to that of peers starting from the same attainment baseline, but less than that of the majority of peers 

· matches or betters the child’s previous rate of progress 

· ensures access to the full curriculum 

· demonstrates an improvement in self-help, social or personal skills 

· demonstrates improvements in the child’s behaviour. 

The Provision Map is updated termly to record support and interventions for all appropriate children. 

Review and evaluation of the policy 
The success of this policy will be indicated by the extent to which its aims are met. 

All aspects of the policy will be reviewed regularly in the light of developments within the school, the local authority and nationally. The Inclusion Lead will review the progress being made by children on the SEN register and will, with the Executive Head teacher, recommend changes to the existing provision or implementation of the policy. 

The Special Needs Governor (appointed by the Governing Body to act on their behalf) will monitor and review the implementation of the policy through formal and informal visits to the school and will discuss matters with the Executive Head teacher and Inclusion.
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